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MutiaraFadhlika (2019): The Effect of Empirical-abductive Model on 
Students’ Writing Ability at Vocational High 
School Telkom Pekanbaru 
 
The purpose of this research is to examine if there is any significant effect 
of Empirical-abductive Model on Students’at the tenth grade student of 
Vocational High school Telkom Pekanbaru. There were 30 students as samples by 
using purposive sampling technique. This research approach was quantitative 
method and the technique used in this research was a Pre-experiment design. In 
collecting the data, the writer used written test. In analyzing the data the writer 
used descriptive statistic and paired sample t- test formula calculated by using 
SPSS  21 version to analyze the data. The result of data analysis showed that there 
is a significant effect of using Empirical-abductive model on students’ writing 
ability, in which the sig (2-tailed)0.000 had less value than 0.05. Thus, Hₐ is 
accepted and Hₒ is rejected. Furthermore, there is a significant effect of using 
Empirical-abductive model on students' writing ability at Vocational High School 
Telkom Pekanbaru 
 



























MutiaraFadhlika, (2019): Pengaruh Model Empirical-Abductive terhadap 
Kemampuan Menulis Siswa di Sekolah 
Menengah Kejuruan Telkom Pekanbaru 
 
Tujuan dari penelitian ini adalah untuk menguji apakah ada pengaruh 
signifikan setelah dan sebelum menggunakan dari Model empiris-abduktif 
terhadap Siswa pada siswa kelas X di Sekolah Menengah Kejuruan Telkom 
Pekanbaru.Ada 30 siswa sebagai sampel dengan menggunakan teknik purposive 
sampling.Pendekatan penelitian ini adalah metode kuantitatif dan teknik yang 
digunakan dalam penelitian ini adalah pra-eksperimen design. Dalam 
mengumpulkan data, penulis menggunakan testertulis. Dalam menganalisis data 
penulis menggunakan statistic deskriptif dan rumus paired smple t-test 
berpasangan sampel dihitung dengan menggunakan versi SPSS 21 untuk 
menganalisis data. Hasil analisis data menunjukkan bahwa ada pengaruh yang 
signifikan menggunakan model empiris-abduktif pada kemampuan menulis siswa, 
di mana sig (2-tailed) 0,000 memiliki nilai kurang dari 0,05. Dengan demikian, Hₐ 
diterima dan Hₒ ditolak. Selain itu, ada pengaruh yang signifikan menggunakan 
model empiris-abduktif pada kemampuan menulis siswa di Sekolah Menengah 
Kejuruan Telkom Pekanbaru. 
 






التلاميذ في مدرسة أثر نموذج التجربة الخطفية في القدرة على الكتابة لدى  ): ٢٠١٩موتيارا فضلك، (
 تلكوم الثانوية المهنية بكنبارو
 
نموذج التجربة الخطفية في القدرة على الكتابة لدى إن هدف البحث هو لدعرفة أثر هام من استخدام 
تلميذا يكونون عينة للبحث وحصلت  ٣٠تلاميذ الفصل العاشر بمدرسة تلكوم الثانوية الدهنية بكنبارو.  فهناك 
خلال الدعاينة الذادفة. وطريقة البحث هي طريقة كمية والتصميم الدستخدم هو تصميم شبه  عليها الباحثة من
التجربة. والبيانات حصلت عليها الباحثة من خلال الاختبار التحريري. وفي تحليل البيانات استخدمت الباحثة 
الحزمة الإحصائية للعلوم  وذلك بمساعدة برنامج t-تحليل الوصف الإحصائي وصيغة العينات التزاوجية لاختبار
. ونتيجة البحث تدل على أن هناك أثرا هاما من استخدام نموذج التجربة الخطفية في القدرة على ٢١الاجتماعية 
. فالفرضية البديلة مقبولة والفرضية ٠٣٠٣نتيجته أقل من  ٣٣٣٠٣ذيل) -١الكتابة لدى التلاميذ حيث أن سج (
نموذج التجربة الخطفية في القدرة على الكتابة من استخدام هناك أثرا هاما  الدبدئية مردودة. وفضلا عن ذلك إن
 لدى التلاميذ بمدرسة تلكوم الثانوية الدهنية بكنبارو.
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A. Background of the Problem  
Writing is one of four skills that must be mastered in the end of 
learning English by students. In learning English process, writing is not an 
easy work. It takes time to study and practice as to develop this skill. For both 
native speakers and novice learners of English, it is important to note that 
writing is a process not a product, writing is not a spontaneous product. 
According to Oshima AndHogues (1999:3) meaning that a piece of writing, 
whether it is a composition of English class or short story, is never complete; 
that is possible to review and revise and review and revise again. 
Moreover, the goal of basic competence of English at vocational high 
school Telkom are students are able to write simple text by using appropriate 
grammar. Unfortunately, the teacher face some problems in writing such as, 
some of students are not able to write simple text with appropriate grammar,  
difficult to develop their idea into the text and others. 
In teaching writing, teacher must have good ability and strategy to 
teaching writing, one of them is Empirical-abductive. According to Lawson 
(1989: 47) states that Empirical-abductive model is one of the certain model to 
solve the problem in writing. This model is a part of learning cycle models. 
This model show that the students are no longer viewed as an object in 
learning, but the students are beings that have the ability to evolve based on 
their own schemata ability. These schemata will develop if students are given 
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the opportunity to interact with the environment. This model will help students 
to think critically and become remember that they create in studying for long 
time through the three stages of learning cycle model in the Empirical-
abductive model. 
There are several reason that the writer to choose this topic, the writer 
want to help teachers to find the right model to solve the problem, and the 
writer have a great interest on this problem. The writer want to try to solve the 
problem in teaching writing especially at senior high school and also to help 
students in learning writing well in a fun way in writing   
The main point of Empirical-abductive model is critical thinking, 
where the teacher fishing the students to be critical thinking and open minded 
when solve the problem in learning. According See Langer & Applebee   
(1987) a writing which stimulate to engage in critical thinking is believe more 
effective than traditional method of writing. So, in English learning should 
have critical thinking to create pattern in their good writing ability.  
SMK TELKOM is one of school in Pekanbaru. As a formal institution 
this school conduct English subject to the students. English subject is an  
important subject at this school because the goal of teaching English subject in 
that school how to students know English and English language is second 
languages, so the students are able to comprehend and making of the text in 
English. 
In SMK Telkom, English has been taught since the first year of 
English teaching period. The students learn English subject one week with 
duration about 45 minutes for each meeting. In this school, teacher taught the 
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students by using conventional technique with teacher centered in teaching 
writing.  
During the activity, teacher explained about text that they were 
learning, such as kind of text and generic structure by giving an example the 
teacher gave  instruction to students to read the example of the text or article 
about the topic and should understand about what the text talks about, then the 
teacher gave a new topic to the students and asked them to write a text. By 
implementing this learning model , students were expected to be able to 
understand about kind of text especially the descriptive text. In reality, 
students could not get the point of purpose in teaching process. 
Based on the preliminary observation and interviewed to the English 
teacher there, in learning activity the students will begin the task after the 
teacher already share the detail direction, such as the purpose of the text, 
generic structure, text organization and language feature. Nevertheless, this 
learning model did not seem to give significant effect on improving students’ 
writing descriptive text ability. 
Based on the writers’ observation, the students have been taught 
writing maximally, but in fact, the students writing ability are still far from the 
expectation of the curriculum. It can be proved from minimum passing grade 
of students. The standard competence for English lesson in SMK Telkom is 
70.  
After  the writer doing preliminary study in SMK Telkom Pekanbaru  
the writer found the following phenomena:  
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1. Some of students still confuse to find out mind idea of the text  
2. Some of students are difficult to develops and organize ideas in written 
form. 
3. Some of students have mistake in grammatical devices. 
4. Some of students are not able to conclude the text. 
5. Some of students still confuse to find out the detail information of the text. 
To improve the students’ ability in writing descriptive text needs 
appropriate learning models to help them as solution for their problems. Based 
on the phenomena that writer found, thus the writer would like offer a 
different learning style in order to the students’ English skill in writing 
descriptive text better, called by Empirical-abductive style. The basic idea of 
this style is that gives the opportunity for each students to it’s to train them to 
develop and express their idea in written form. 
Based on phenomena above, the writer is in interested in conducting an 
experiment research entitled “ The effect of Empirical-Abductive model on 
Students’ writing ability at Vocational High School Telkom  Pekanbaru” 
 
B. The Problem  
1. Identification of  problem  
Based on background problem above, there are many problems that 
can be identified, we can notice apparently that some of students still faced 
difficulties in learning English, especially in Writing. And the writer is 
going to identify the problems as follows: 
a. How is students grammatical device in writing ? 
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b. How good is students ability to develop paragraph in writing ? 
c. what the factors that make students difficulties to develop paragraph in 
writing? 
d. what the factors that makes have low motivation to organize idea in 
writing? 
e. what the factors that make the students have lazy to learn English 
especially in writing? 
2. Limitation of the Problem  
Based on the identification of the problem above, it is clear that 
there are many problems in this research. Considering the limitation of the 
writer in investigating the problems of the research, thus, these research 
problems are focus on Students’ Ability on Writing descriptive Text. 
3. Formulation of the Problem  
Based on limitation of the Problem above, the writer will be 
formulated in these following question : Is there any significant difference 
of students’ writing ability between before and after  by using Empirical-
abductive model ?  
 
C. Objective and Significant of the Research  
1. Objective of the Research 
To know the significant difference of students’ ability in writing 
descriptive text before and after by using Empirical-abductive model at 




2. Significant of the Research 
a. Hopefully this research is able to benefit the writer as a novice 
research, especially in learning how to conduct research. 
b. These research finding are also expected to be useful and valuable 
especial for students and teachers of English of tenth grades at 
vocational high school Telkom pekanbaru to be consideration in their 
teaching and learning process in the future.  
c. Besides, these research findings are also expected to be positive and 
valuable information, especially for those who are concerned in the 
world of teaching and learning English as a foreign language. 
d. Finally, these research findings are also expected to be practical and 
theoretical information to the development of the theories of language 
teaching.  
 
D.  Reason for Choosing the Title  
There are some reasons why the writer is interested in carrying out 
this research based on the several reasons:  
1. The writer is very interested in carrying out this research in order to know 
the effect of empirical-abductive model on students’ writing ability a 
vocational high school Telkom Pekanbaru. 
2. This research is relevant to her status as an English students of English 
Education Department of State Islamic University Sultan Syarif Kasim 
Riau. 
3. This research is is not yet investigated by other previous researches. 
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4. The location of the research facilitates the writer for conducting the 
research. 
 
E.  Definition of the Term  
1. The Effect  
Something that is produce by a cause or the result of an action. In 
this research effect is the result of implementing Empirical-Abductive 
model to the students’ descriptive writing ability. 
2. Empirical-Abductive model 
Series of learning activities that implemented through three stages, 
there are exploration, concept introduction, and application of the 
concept. These three stages involves the students actively and creatively 
in the process of learning from the construction that was develop based on 
the fact, and their own schemata. In this research, Empirical-abductive is 
used to teach writing in ten grade students’ Vocational high school 
Telkom pekanbaru. 
3. Writing Ability 
The ability to put pen and papper to express ideas through 
symbols. This way, representations on the paper will have meaning and 
content that could be communicated to other people by the writer. In this 
research, it means that the respondents of the research are asked to 






A. Theoretical Framework  
1.  Nature of Writing Ability  
Writing is the skill that processed by human being to produce his 
or her ideas and thought into written-forms, although the ideas or thought 
can also produce through spoken-forms. It means that through spoken 
forms will be transfer in written forms. Therefore, writing is one of 
important skill can produce of human thought in written forms.  
Meyers (2005:2) said that writing is a way to produce language 
you do naturally when you speak.writing is speaking to other on paper or 
on computer screen. Writing is also an action a process of discovering 
and organizing your ideas, putting them on a paper and reshaping and 
revising them. in addition Palmer (1994:5) states that writing is recursive. 
It goes back and forth we plan a little, put word on paper, stop to plan 
when we want to say next, go back and change a sentence, or change our 
mind altogether. 
Harmer (2004: b.86) also says that writing is a process and that 
we write is often heavily influenced by constraints of genres, then these 
elements have to be present in learning activities. According Boardman 
(2002:11) says that writing is a continuous process of thinking and 




organize overwhelming events and make them manageable. Writing is 
really a form of thinking using the written word.  
So, based on the explanation above writing is a skill that used a 
way to produce language that comes from our mind. It is written on a 
paper or a computer screen.  
In writing ability is among the four language skills, writing is 
more complex than listening, speaking, or reading. This idea is supported 
by Harmer (2004) stated that indicates that the reason why learning to 
write is important because writing ability has to be consciously learned. 
It is unlike spoken language which can be acquired naturally as a result 
of being exposed to it. In addition krashen (2004,2005) also stated that 
writing make us smarter since it is a powerful means of helping us solve 
problems. He mention that the ability to use writing to solve problems is 
from the knowledge of composing process.  
According to Johnson Andrew P ( 2008: 179-180) also said that 
writing is not an easy thing to do. Writing skills can be developed by 
practice. And there are step in writing process.Oshima and Hogues 
(1999:3) states that there are four main stages in the writing process: 
a. Prewriting  
Step 1 : choosing and narrowing a topic  
When you are given a free choice of topics and can write 
about something you are interested in, then you must narrow the 
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subject of your paragraph to a specific focus so that you can write 
about it clearly and completely.  
Step 2 : Brainstorming 
After you have chosen a topic and narrowed it to a specific 
focus, the next prewriting step is to generate ideas. This is done by a 
process called brainstorming. Brainstorming for ideas can get you 
started writing more quickly and save your time in the later stages of 
the writing process. Three useful brainstorming techniques are 
listing, freewriting and clustering.  
1) Listing  
Listing is a brainstorming technique in which you think 
about your topic and quicklymake a list whatever word or 
pharases come into your mind. Your purpose is to find a specific 
focus for your topic.  
2) Freewriting 
Freewriting is a brainstorming activity in which you 
write freely about a topic because you are looking for a specific. 
While you are writing, one idea will spark another idea. As 
many ideas as possible and to write them down without 
worrying about appropriateness, grammar, spelling, logic or 
organization. 
3) Clustering  
Clustering is another brainstorming activity that you can 
use to generate ideas. Here’s how to use this technique: in the 
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center of you paper, write your topic and draw a “balloon” 
around it. This is your center, or core balloon. Then write 
whatever ideas come to you balloons around the core. Think 
about each of these ideas and make more balloons around them 
oshima and Hogue(p : 3-8). 
b. Planning (outlining)  
Step 1 : making sub lists 
The first step toward making an outline is to divide the ideas, 
list further into sub lists and to cross out any items that don’t belong 
or that are not useable.  
Step 2 : Writing the topic sentence  
Step 3 : Outlining  
In an outline, you write down the main points and sub points 
in the order in which you plan to write about them Oshima and 
Hogue (p: 8-10) 
c. Writing and Revising Draft  
Step 1 :  Writing the first Rough Darft 
1) Write down the topic sentence and underline it. 
2) Skip one or two lines per line of writing and leave margins on 
one inch on both sides of the paper.  
3) write your paragraph, following your outline as closely as 
possible. 
4) Don’t worry about grammar, punctuation, or spelling.  
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Step 2 : Revising content and Organization  
1) Read over your paragraph carefully  for general overview. Focus 
on the general aspect of the paper and make notes in the margins 
so that yo can rewrite parts that need to be improved.  
2) Check to see that you have achieved your stated purpose.  
3) Check for general logic and coherence. Your audience should be 
able to follow your ideas easily and understand what you have 
written.  
4) Check to make sure that the topic sentence is developed with 
sufficient supporting details. Be certain that each paragraph gives 
the reader enough information to understand the main idea. If the 
point lack sufficient information, make notes in the margin such 
as “ add more details” or “add an example “ make sure that you 
haven’t used general statement for support.  
5) Check your use of transition signals  
6) Finally, does your paragraph have or need a concluding 
sentence?,  if you wrote a final comment is it on the topic?  
Step 3 :Proofreding the second Draft  
1) check over each sentence for correctness and completeness : no 
fragments and no choppy or run on sentence. 
2)  check over each sentence for a subject and a verb, subject – verb 
agreement, correct verb sentence, etc 
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3) check the mechanics : punctuation,spelling,capitalization, typing 
errors, etc.  
4) change vocabulary word as necessary.  
Step 4 : Writing the final copy  
Now you are ready to write the final copy to hand in. your 
instructor will expect it to be written neatly and legibly in ink or 
typed. Be sure that you make all the corrections that you noted on 
your second draft. After rereading the final copy don’t be surprised if 
you decide to make a few minor or even major changes. Remember 
that writing is a continuous process of writing and rewriting until 
you are satisfied with the final product Oshima and Hogue( p : 10-
12).  
In addition Tompkins (2004) stated that the teacher use five 
levels of support to teach writing, from modeled writing at the 
highest level, independent writing at the lowest level.  Model writing 
means that teachers demonstrate or model how expert writers write 
and students just observe. In shared writing, the teacher and students 
compose a text together.  
The teacher record students’ ideas and creates written text for 
the classroom that students could not write independently. In 
interactive writing, teachers and students create a text and “share the 
pen” to write the text. In guided writing, teachers scaffold students’ 
writing by planning structured writing activities, such as building a 
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writing experience, teaching the use of the writing process. Students 
do the actual writing.  
So, based on the explanation above writing is an idea or 
experience written in accordance with process step by stepwith 
teacher guidance in order to achieve the real result. 
2.  Writing Ability of  Descriptive text  
There are some definitions about description. The first is from 
Schacter. According Schacter (2007: 15) he said, that descriptive 
writingdescribes a person, place or thing in a way that enables the reader 
to capture the description. Based on Irvine (2000: 34), the other definition 
is presenting details an object to the readers as clearly as possible. Than 
Kane (1987:7) states that, description is also about sensory experience-
how something looks, sounds and tastes based on the readers opinion. 
Based on handbook “Easy English Learning” (2007:6), in 
descriptive text there are some elements, they are generic structures and 
language features. A good description is a word picture; the reader can 
imagine the object, place, or person in his or her mind. Descriptive writing 
appeals to the senses, so it tells how something looks, feels, smells, taster, 
and sounds.  The students must be mastered about the generic structure of 
descriptive text before they write descriptive text.  
The generic structures of descriptive text are introduction 
(identifies phenomena to be described), description/ content (describes 
parts, qualities, and characteristics), and conclusion. According to Mark 
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(2003:26-27) the first generic structure is a general opening statement in 
the first paragraph (introduction), the second is a series of paragraph about 
the subject (description) and the last is conclusion. 
a. Introduction / identification 
The statement introduces the subject of the description to the 
audience. It can give the audience brief details about the when, where, 
who, or what the subject.  
b. The content of a text Descriptive 
Each paragraph usually begins with a topic sentences. The 
topic sentences previews the details that will be contained in the 
remained of the paragraph. Each paragraph should describe one 
feature.  
c. Concluding paragraph   
The concluding paragraph signal the end of the text in 
descriptive text, the writer many not include a conclusion in his or he 
description writing. To make the explanation above clearer, it is 
necessary to see the following example.  
While in language features there are focus on specific 
participants,use of attributive and identifying processes, frequent use 
of epithets and classifiers in nominal groups, next, use of simple 




Example Text Descriptive:  
SNAKES 
Snakes are reptiles (cold-blooded creatures). They belong to the 
same group as lizards (the scaled group, squamata) but from a sub-
group of their own (serpents). Snakes have two legs but a long time 
ago they had claws to help them slither along. (Identification) Snakes 
are not slimy. 
 They are covered in scales which are just bumps on the skin. 
The skin is hard and glossy to reduce frictions is as the snakes slithers 
along the ground. Snakes often sun-bake on rocks in the warm 
weather. This is because snakes are cold-bloods and they need the 
sun’s warmth to heat they body up.  
Most snakes live in the country. Some types of snakes lives in 
trees, some lives in water, but most live on the ground indeserted 
rabbit burrows, in thick, long grass and in old logs. A snakes diet 
usually consists of frogs, lizards, and mice and other small snakes. The 
Anaconda can eat small crocodiles and even wild boars. (Descriptions)  
Many snakes protect themselves with their fangs. Some snakes 
are protected by scaring their enemies away likes the Cobra. The flying 
snakes glides away from danger. Their ribs spread apart and the skin 
stretches out.It’s technique is just line the sugar gliders. (Conclusion)    
From the descriptions above, it can be concluded that 
descriptive writing is the effort of the writer to explain a certain 
 17 
person, place, or thing to the readers as clearly as possible based on the 
writers perspective.  
The characteristics of descriptive writing based on Schacter 
(1984) are: 
a. Sensory details.  
b. Precise language (cow instead of animal; mansion instead of 
home).  
c.  Comparisons (under the jeweled sky; speaks like a queen).  
d.  Strong verbs (She slammed the bag down).  
e. Hyperbole (faster than a thunderclap; hard as a stone).  
The students should do some activities in descriptive writing, 
such as:   
a. Organizing their thinking logically.  
b. Searching for and communicate in details.  
c. Defining people, places and things . 
d. Writing with clarity and purpose.  
Description is the most important text type that the writer must 
comprehend. By description skill, the writer can make a good 
classification ofa certain object based on his/her experience, 
observation and interaction to the object.  
The description can be done subjectively and objectively. 
Description is also used in the other text types, such as narrative, 
procedure , or recount. This part is mentioned in the opening paragraph 
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before giving an explanation. Narrative text also uses this genre. The 
writer may use it to develop characterization or give the opinion about 
a certain setting or theme.  Usually the students describe about:  
a. Explaining a picture : This is a forest. There are lots of animals and 
tress there. 
b. Giving opinion about a character or place in a story :Romeo is an 
interesting character in Romeo and Julliet story. He has colorful 
hair that changes the color all the time and he wears a hat that 
speaks. 
c. Reporting on an animal: A platypus is a monotreme. It has a bill 
and sharp claws. It lives in and near streams and is seen by people 
rarely.  
  In this research, the students are asked to describe place. The place 
that is chosen is historical place.While many texts, both factual and non 
factual, make use of describing to differing degrees, some texts, like 
information reports, are predominantly about description. They formally 
describe phenomena from a technical point of view.  
In learning process would provide a chance for students to be 
students centred in developing in syllabus this research will refer to the 
practical use of the language rather than the theoretical use. The English 
syllabus model aim to gave teacher and students suitable learning material 
related to the prospective work place.  
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According to Dr. Kevin L. Ferguson Students will be expected to 
examine the curricular, pedagogical, and theoretical contexts that shape 
teaching and learning as a way to begin developing their own composition 
pedagogies. The course focuses on both concrete teaching practices course 
and assignment design, conferences and peer work shopping, feedback and 
evaluation) and larger theoretical issues the circulation of literacy, formula 
writing, language standards, and technology. 
3.  Nature of Empirical- abductive 
According to Lawson (1989 :47-51), he states three types of 
learning cycles models, there are : descriptive, Empirical-abductive, and 
hypothetical-deductive. The essential difference among the three is the 
degree to which students merely attempt to describe nature or explicit 
generate and test alternative hypothetical-deductive. 
In descriptive learning cycle, students discover and describe an 
empirical pattern within a specific context (exploration). The teacher give 
it a name (term introduction), and the pattern is then identified in 
additional context (concept application). This type of learning cycle is 
called descriptive because the students and teacher are describing what 
they observe without attempting to explain their observations. 
Descriptive learning cycle answer the question “what” but do no raise the 
causal question “why”.  
In Empirical-abductive Learning cycle, students again discover 
and describe an empirical pattern I a specific context (exploration) but go 
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further by creating possible causes of that pattern. This requires the use 
of abduction to transfer  term and concept learned in other context to this 
new context (term introduction).  
The term may be introduced by students, the teacher, or both. 
With the teacher’s guidance, the students then sift through the data 
gathered during the exploration phase to see if the hypothesized causes 
are consistent with those data and other known phenomena (concept 
application).  
In order word observation are made in descriptive fashion, 
although this type of learning cycle goes furhet to Lawson (1989) also 
states that use of learning cycle provide students with the opportunity to 
reveal alternative belief and to argue and test them-that is, so self regulate 
and construct more adequate conceptions and develop thinking patterns. 
Based on Lawson opinion above, the use of Empirical- abductive 
learning cycle can improve mastery of concept and problem solving 
skills of students.  
The following steps are utilized in preparing and using Empirical-
abductive of learning cycles : 
Empirical-abductive : 
a. The teacher identifies some concepts to be taught 
b. The teacher identifies some phenomenon that involve the pattern upon 
which the concept  
c. Exploration phase : the teacher raises a descriptive and causal question  
d. Students gather data to answer the descriptive question  
e. Data to answer the descriptive question are displayed on the board  
 21 
f. The descriptive question is answered and the causal question is raised  
g. Term introduction phase : term are introduced that relate to the 
explored phenomenon and to the most likely hypothesized explanation  
h. Concept application phase : additional phenomena are discussed of 
explored that involve the same concept.  
Table II.1 
Technique Using Empirical-abductive of Learning Cycle Model 
 
 OBSERVATIONS PRINCIPLES 
A 
The teacher identifies some 
concept(s) to be taught 
Writing in descriptive text about 
historical place is the target concept 
to be taught from the beginning of 
instruction 
B 
The teacher identifies some 
phenomenon that involves the 
pattern upon which the concept(s) 
is based 
The teacher give some picture or 
video about historical place with 
infokus 
C 
Exploration Phase : the teacher 
raises a descriptive and causal 
question 
“causal question” can be Improved 
metacognition can facilitate both 
formal and informal learning. It can 
improve the performance of new 
tasks on the job and help teams 
problem solve more 
effectively.Brown claims that two 
versions of metacognition are often 
confused, namely 'the 
essential distinction between self 
regulation during learning' and 
'knowledge of, or even 
mental experimentation with, one's 
own thoughts' (Brown et al 1983). 
D 
Students gather data to answer the 
descriptive question 
the teacher give descriptive and 
causal question/ 5W + 1H about the 
picture that showing infocus 
E 
Data to answer the descriptive 
question are displayed on the board 
The teacher should demonstrate not 
explain or translate. It is desirable 
that students make a direct 
association between the target 
language and meaning 
F 
The descriptive question is 
answered and the causal question is 
raised 
“Descriptive question”need answers 
that contain definitional information 
about the search term or describe 
some special events. “causal 
question” like a  5W + 1 H 
G Alternative hypotheses are They include seeking conceptual 
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 OBSERVATIONS PRINCIPLES 
advanced to answer the causal 
question and the already gathered 
data examined for their initial test 
(theoretical) understanding, posing 
empirically testable and refutable 
hypotheses, designing studies that 
test and can rule out competing 
counterhypotheses, using 
observational methods linked to 
theory that enable other scientists to 
verify their accuracy, and 
recognizing the importance of both 
independent replication and 
generalization. It is very unlikely 
that any one study would possess all 
of these qualities. Nevertheless, 
what unites scientific inquiry is the 
primacy of empirical test of 
conjectures and formal hypotheses 
using well-codified observation 
methods and rigorous designs, and 
subjecting findings to peer review. 
It is, in John Dewey’s 
H 
Term introduction phase : terms are 
introduced that relate to the 
explored phenomenon and to the 
most likely hypothesized  
explanation 
The students observation and 
description about historical place 
and explain the phenomena 
I 
Concept application phase : 
additional phenomena are 
discussed or explored that involve 
the same concept(s) 
students should be given 
opportunities to develop strategy 
based on behaviors believe that 
learning actually occurs when new 
behaviors or changes in behaviors 
are acquired through associations 
between stimuli and responses in 
B.F.Skinner 
 
Learning cycle empirical-abductive can enchase students skills in 
writing a poem. the write research is use the same learning cycle model. 
however, the study authors do not exactly same. the differences are the 
writer focus on English language and descriptive text  
Empirical-abductive model in descriptive text  other that students 
easy in descriptive text and can improve their writing ability, because 
Empirical-abductive model will help students construct and develop skill 
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in using the thinking patterns essential for independent, creative, and 
critical thought and again confidence to write the descriptive text.  
in learning process would provide a chance for students to be 
students centred in developing in syllabus this research will refer to the 
practical use of the language rather than the theoretical use. The English 
syllabus model aim to gave teacher and students suitable learning material 
related to the prospective work place.  
According to Dr. Kevin L. Ferguson Students will be expected to 
examine the curricular, pedagogical, and theoretical contexts that shape 
teaching and learning as a way to begin developing their own composition 
pedagogies. The course focuses on both concrete teaching practices course 
and assignment design, conferences and peer work shopping, feedback and 
evaluation) and larger theoretical issues the circulation of literacy, formula 
writing, language standards, and technology. 
 
B. Relevant Research  
Relevant research is required to observed some previous the writer 
conducted by other researcher in which they are relevant to our research it 
self. In fact, there are previous the writer are in regarding with Empirical-
abductive models. There are as the : 
1.  Nur Candra Eka Setiawan LIKHITAPRAJNA. Jurnal Ilmiah. 
Fakultas Keguruan dan Ilmu Pendidikan  ISSN: 1410-8771. Volume 
19, Nomor 1, hal 13-25.Pengaruh Model Pembelajaran dan 
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Kemampuan Awal terhadap Hasil Belajar dan Kemampuan Berpikir 
Tingkat Tinggi 
The scientific experience which was implemented in Hypothetical 
Deductive Learning Cycle (HDLC), Student Teams Achievement 
Divisions (STAD) and Direct Instruction method (DI) was expected to be 
able to improve the students’ achievement and higher order thinking skills.  
This research aimed to know the difference of the effect of using 
HDLC, STAD and DI based on prior knowledge on the chemical 
equilibrium toward achievement and high ordered thinking skill of XI IPA 
SMAN 1 Turen students. The Instrument validity and reliability test 
showed that 30 questions were valid with content validity of 95,3% and 
the reliability of 0,917.  
Data was analyzed using program Statistical Package for Social 
Sciences 16.0 version for windows on significance degree a(alpha)= 0,05 
with ANOVA test. The research showed that  
(1) There was a difference on students’ achievement and high order 
thinking skills of science XI SMAN 1 Turen students using HDLC, STAD 
and DI on the chemical equilibrium;  
(2) There was a difference on students’ achievement and high order 
thinking skills of science XI SMAN 1 Turen students with high and low 
level of prior knowledge on the chemical equilibrium; 
 (3) There was a difference of students’ achievement and high 
ordered thinking skill using HDLC, STAD and DI with different prior 
knowledge. 
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2.  Dwi Susanti and Upik Rahma Fitri Department of Physics Education, 
Universitas Negeri Jakarta, (13220), Indonesia Empirical Abductive 
Learning Cycle Model in Improving College Students’ Problem Solving 
Skill in Basic Physics. 
This study aims to determine the effectiveness of the use of 
empirical abductive learning cycle models in an effort to improve problem 
solving skills in students participating in basic physics lectures. The 
method used is a quasiexperimental method with the design of 
"Randomized Control Group Pretest-Posttest Design". 
The study population was students who took basic physics courses 
at the Faculty of Mathematics and Natural Sciences, Jakarta State 
University. The study sample was taken in two classes. The experimental 
class got the abductive cycle learning model and the control class got the 
conventional learning model. 
 Research data were collected through research instruments in the 
form of problem solving ability tests in the form of essays. Conclusions 
are drawn based on the results of the analysis with processing techniques 
using the SPSS program. The results showed that the use of empirical 
learning cycle learning models can significantly improve student’s 
problem solving abilities compared to the use of conventional learning 
models. 
 The average problem solving ability of n-gain for the experimental 
class is 0.65 (medium category) and the control class is 0.35 (medium 
category). From the comparison of the average n-gain concept mastery and 
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problem solving abilities in the two classes, it shows that the application of 
the learning cycle learning model empirically is more effective in 
improving problem solving skills than the application of conventional 
learning models. 
3.  Integrated Empirical Abductive Learning Cycle 5E Model on the 
Energy Theme to Improve Student’s Concept Mastery and Critical 
Thinking  Skills in Junior High School  
This study was aimed to identify student’s concept mastery and 
critical thinking skills through the use of empirical abductive learning 
cycle 5E model. This study was conducted at one of SMP in Depok for the 
2015/2016 academic year. It used quasi experiment method with 
nonequivalent pretest-posttest control-group design.  
There were two classes involved, the experiment class where the 
students using empirical abductive learning cycle 5E model, while the 
control class using learning cycle 5E model without empirical abductive. 
Data was respectively collected and analyzed by using student’s concept 
mastery test and critical thinking skills test and data analysis tools SPSS 
version 18.  
The result shows that there is a significant difference in student’s 
concept mastery and critical thinking skills of the experiment class 
compared to the control class. It can be concluded that student’s concept 
mastery and critical thinking skill who using empirical abductive learning 
cycle 5E model performed better significantly. 
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4.  The Effect of Empirical-abductive Model on Students’ Writing Ability 
of Second Year at SMPN 22 Pekanbaru. 
  this research is an Experimntal research. The sample of the 
research has two groups; experimental group which taught by using 
Empirical-abductive model as their treatment and control group which is 
not. The research is conducted at the second year students of SMPN 22 
pekanbaru that are in 2012/2013 academic year. 
 The research finding showed that the improvement of students’ writing 
test in expermintal group is bigger than is the control group. The 
improvement of students writing ability (pre test –post test) in 
experimental group as 32.96 point is bigger than it is in control group as 
8.79 point. Based on research finding it means that there is any significant 
positive effect of using empirical-abductive model on students writing 
ability of second year students at SMPN 22 Pekanbaru. 
 
C. Operational Concept 
Operational concept is as concept used to give an explanation about 
theoretical framework to avoid misunderstanding and misinterpretation of the 
research. There are two variables in this research. They are variable X as 
independent variable, namely Empirical-abductive model and Y as dependent 
variable, namely students’ writing ability.  
1. Variable X is Empirical-abductive as independent variable. The following 
indicators: Based on Lawson E anton (1989) the indicators Empirical-
abductiveare : 
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a. the teacher identifies some concept (s) to be taught descriptive text 
about historic place. 
1) Giving the picture/giving video about historic place with infocus 
b. The teacher give descriptive and causal question/ 5W + 1H about the 
picture that showing infocus.  
1) Exploration Phase : the teacher raises a descriptive and causal 
question 
2) Students gather data answer the descriptive question 
3) data to answer the descriptive question are displayed on the board  
4) the descriptive question is answered and the causal question is 
raised 
c. alternative hypotheses are advance to answer the causal question and 
the already gathered data are examined for their initial test.  
d. term introduction phase : term are introduced that relate to the explored 
phenomenon and to the most likely hypothesized explanation. 
e. concept application phase : additional phenomena are discussed or 
explored that involve the same concept. 
2.  Variable Y is Writing Ability as dependent variable. Based on Syllabus 
(Dr. Kevin L. Ferguson) Are follows: 
a. The students are able to write opinions about the topic discussed 
responsibly. 
b. The students are able to write the main problem in descriptive text 
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c. The students are able to write the opinion about historic place and 
illustration as supporting. 
d. The students are able to write the conclusion that restates the opinion 
about that historic place in descriptive text. 
 
D. Assumption and Hypothesis 
1. The Assumption  
In this research, the writer assumed that the students in 
experimental class has better writing ability after taught by using 
Empirical-abductive. Then, it is also assumed that there is a significant 
difference between before and after by using of Empirical-abductive 
model on students’ writing ability at vocational high school Telkom 
pekanbaru 
2. Hypothesis 
Based on the assumption above, the hypothesis of this study can be 
forwarded as follows:  
Ho :  There is no significant difference before and after of Empirical-
abductive model on students’ writing ability. 
Ha :  There is a significant difference before and after of Empirical-




A. Method of the Research 
The research method used in this research is quantitative research. The 
goal of this research is to know the effect of empirical- abductive model on 
students’ writing ability at vocational high school Telkom pekanbaru. In this 
case the independent variable (X) will be teaching writing by using empirical 
–abductive model and dependent variable (Y) is students’ writing ability.  
This research was an experimental research. According to Creswell 
(2008: 299), in an experiment, you test an idea (or practice or procedure) to 
determine whether it influences an outcome or dependent variable. There are 
several types of Experimental research design. Sugiyono (2006: 81) states that 
some types of experimental research design are pre experimental design, true 
experimental design, factorial design and quasi experimental design.  
The type of the experimental research design used in this research is 
Pre-experimental design. Pre-experiments are the simplest form of research 
design. In a pre-experiment either a single group or multiple groups are 
observed subsequent to some treatment presumed to cause change.  
There are some form of the Pre-experimental design, those are one-
shot case study, one group pre-test and post-test design and intact group 
comparison. This study classified in to experimental research that use one 




design, a single group is measured or observed not only after being exposed to 
a treatment of some sort, but also before it by applying pre-test. 
 A pre-test provides a measure on some attribute or characteristic that 
the researcher asses for participants in an experiment before the group receive 
a treatment, while a post-test measure on some attribute or characteristic that 
is assessed for participants in an experiment after a treatment Creswell, 
(2008:301).  
The test illustration of one group pre-test and post-test design is seen in 
this table Donald T. Campell and Julian C. Stanley, (1963: 7) 
Table III.1 
The Illustration of Research Design 
 
Pre-test Treatment Post-test 
O1 X O2 
 
 X  : Empirical-abductive model treatment  
O1  :  Students’ writing ability before taught by using Empirical-abductive 
model   
O2  :  Students’ writing ability after taught by using Empirical-abductive 
model.  
The procedures of pre-experimental research that use one-group pre-
test and post-test design in this study are described as follows:  
1. Administering a pre-test (O1) with a purpose of measuring writing ability 
of tenth grade students at SMK Telkom Pekanbaru before applying 
treatment.  
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2. Applying the experimental treatment (X) teaching writing ability by using 
Empirical-abductive model to the tenth grade students at SMK Telkom 
Pekanbaru.  
3. Administering a post-test (O2) with a purpose of measuring writing ability 
of tenth grade students at SMK Telkom Pekanbaru after applying 
treatment.  
In this research, the writer use experimental research with quantitative 
approach. The writer wants to know the effectiveness of using Empirical-
abductive model on students’ writing ability of the tenth grade at SMK 
Telkom Pekanbaru. Since the design belongs to pre-experimental, the writer 
used purposive sampling in determining the sample.  
In purposive sampling sample elements are judged to be typical and 
representative. Based on the criteria made and recommendation from the 
English teacher, the writer decided to take X ADP that consists of 30 students. 
The effectiveness was known after finding out the significant difference 
between the students taught before using Empirical-abductivemodel and after 
using Empirical-abductive model by comparing pre-test and post-test score. 
 
B.  Location and Time of the Research  
This research was conducted at vocational high school Telkom 
pekanbaru, which located on Jl.Esemka No.5, SimpangBaru, Tampan, Kota 
Pekanbaru, Riau 28291. The research held on October to November  2019.  
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C. Subject and Object of the Research  
1. Subject of the Research  
The subject of this research was tenth grades students at vocational 
high school Telkom pekanbaru. 
2.  Object of the Research  
The object of this research was the Empirical-abductive model on 
students’ writing ability. 
 
D. Population and Sample of the Research 
1. Population  
The population of this research was the students at tenth grades of 
vocational high school Telkom pekanbaru. They consisted of 239 students, 
it has 9 classes. The specification of the population can be seen as follows: 
Table III. 2 
The Population of the Tenth Grades of Vocational High School 
Telkom Pekanbaru 
 
No Class Number of Students 
1 TKJ 1 33 
2 TKJ 2 32 
3 TKR 1 33 
4 TKR 2 33 
5 TSM 29 
6 ADP 30 
7 AK/PH 26 
8 TELKOM/ELEKTRO 23 
TOTAL  239 
 
2. Sample 
 The population is large enough to be taken all as sample of the 
research. Based on the limitation of the research, The writer choose 
purposive sampling allows the writer by using their english teacher 
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judgment to choose appropriate sample for collecting the data that need 
and usually based on prior information sampling. In this case the writer 
takes tenth grade students in ADP class because the teacher said ADP 
class have more inteseted in English than other class, interested here 
means that the students’ just interest for English not for learning English. 
 
E. Technique of Collecting Data 
In collecting the data, the writer used the test technique. The writer 
gave a written test to students. Brown (2004:236) states that writers need to be 
aware of the task that has been demanded and focus on the genre of writing 
and the expectations of the genre. In this research, the test divided into two 
ways pre-test is given before the treatment and post-test is given after giving 
treatment. 
The writer used some test as the instrument of this research. It used to 
find out how  there is a significant difference between before and after using 
Empirical-abductive model to increase the students’ ability in writing 
descriptive text. The material of the test based on the lesson plan of tenth 
grades Vocational high school Telkom Pekanbaru. 
The test done through giving the students a command to write a 
descriptive text by using Empirical-abductive model for Post Test and before  
using Empirical-abductive model for Pre Test. In order to analyzed the 
students’ ability in writing descriptive text, have reach score based on KKM 
(the minimum of students’ passing grade) of English lesson in vocational high 
school Telkom pekanbaru that is 70 points for students’ ability in writing 
descriptive text. 
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To score the test the writer use two raters by using the indicators of 
writing from lesson plan writing rubric assessment. Then to weight the score 
of rating from the raters, the writer used the following table: 
Table III.3 
Writing Rubric Assessment 
 
Name:      Class/Number:  
No 

















































3. Grammar Too many 
mistakes 



































more than 3 















 Total score  
 Final Score = Total score : 6  
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F. Validity and Reliability of the Test 
1. Validity of Test 
According to Fraenkel and wallen (2006:150) test validity refers to 
the appropriateness, meaningfulness, correctness and usefullness of the 
inferences a the writer makes. In this research uses validity to claim the 
instruments.  
Brown (2004:65) that a test is a method to measure a person’s 
ability, knowledge, or performance in a given domain. The more 
explanation explained also by Brown that one of criteria for testing a test is 
validity. A valid test should be appropriate, meaningful, and useful in 
terms of the purpose of the assessment. The validity has three kinds, they 
are content validity, criterion validity, and construct validity.  
Thus, the test was administed based on the material that the 
students learned. The material of the test was taken from a textbook and 
others resources used by tenth grade students of Vocational High School 
Telkom Pekanbaru 
The validity and reliability is related. It is possible for a test to be 
reliable without being valid for specific purpose, but it is impossible a test 
to be valid without first being reliable. Hughes (1989:20) states that 
reliable test is consistent and dependable.  
If the same test is given to the same student or matched students on 
two different, the test should similar result. In this research, to know the 
reliability of the test, the writer used the raters agreement type concerns 
with inter rater reliability, because the writer used two raters to score 
students’ writing ability.  
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To describe the correlation between scores the first rater and the 
second rater, the writer calculated it by using SPSS 21. The writer used the 
categories of reliability that can be seen in the following table Cohen, 
(2007:.506).  
Table III.4 
Category of Realibity 
 
No Realibity Category 
1 >0.90 Very high realible 
2 0.80-0.90 Highly realible 
3 0.70-0.79 Realibe 
4 0.60-0.69 Minimalyrealibe 
5 <0.60 Unacceptably low realibity 
 
The result of calculation of reliability can be seen in the table as 
follows 
Table III.5 




Alpha N of Items 
.931 2 
 
The reliability of the test was 0.931 it is categorized into excellent 
reliability level. It means the instrumental accuracy involved into good 
level and this means good for a research. 
 
G. Technique of Analyzing Data 
1. Normality of the Test  
Before analyzing the data by using paired sample test, the Writer 
find out the normality of the data. Normality test of the data was analyzed 
by using Kolmogrorov - Smirnov technique with SPSS 21. Analysis : Ho : 
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Data is normally distributed Ha : data is abnormally distributed If 
probability value (sig) > 0.05, Ho is accepted If probability value (sig) < 
0.05, Ho is rejected 
2. Analysis of the Data  
The hypothesis was tested to state the effectiveness of using 
Empirical-abductive model on students’ writing ability in vocational high 
school Telkom pekanbaru. The data analyzed is the result of pre-test and 
post-test in the experimental class.Paired sample test is used to find out 
whether the average value of students’ writing ability taught by using 
Empirical-abductive model is better than when they are taught without 
Empirical-abductive model by using SPSS 21 program.  
Ha accepted :Pv< 0.05 There is significant effect on students who 
are taught by using Empirical-abductive model on students’ writing ability 
at the vocational high school Telkom Pekanbaru. Ha rejected :Pv> 0.05 
There is no significant effect on students who are taught by using 
Empirical-abductive model on students’ writing ability at the vocational 
high school Telkom Pekanbaru. To identify the level of the effect of using 
Empirical-abductive model on students’ writing ability at Vocational high 
school Telkom Pekanbaru, it was calculated by using eta squared formula: 
Eta squared =    
  
   (    )
 
01 = small effect  
06 = medium effect  
14 = large effect  
Cohen 1988in Pallant (2016, p. 227). 
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Statistically the hypotheses are:  
Ha = to> t-table  
Ho = to< t-table 
 
Criteria for hypothesis:  
a. Ha was accepted if to > t-table or there was a significant difference 
before and after of using Empirical-abductive model on students’ 
writing ability at vocational high school Telkom pekanbaru 
b. Ho was accepted if to < t-table  or there was no significant difference 
before and after of Empirical-abductive model on students’ writing 
ability at vocational high school Telkom pekanbaru . 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion  
Based on the data analysis explained in chapter IV, finally, the writer 
would like to depict the conclusion as follows: 
The students’ writing ability who are Pre test of using Empirical-
abductive model on students’ writing ability at vocational high school Telkom 
pekanbaru was the students got mean score 60.41 It is concluded that the 
students’ writing ability is categorized as low. 
The students’ writing ability who arePost test by using Empirical-
abductive model on students’ writing ability at vocational high school Telkom 
pekanbaru was the students got mean score 71.28. It is concluded that the 
students’ writing ability  is categorized as good. 
From the analysis Paired sample T-test formula, it was found that sig. 
value is 0.000. It can be stated that 0.000<0.05. It means that null hypothesis 
(Ho) is rejected, while the alternative hypothesis (Ha) is accepted.. In other 
words, there is a significant effect of using Empirical-abductive model on 
students’ writing ability at vocational high school Telkom pekanbaru. 
 
B. Suggestion 
After finding the result of the effect of using Empirical-abductive 




pekanbaru, the writer would like to give some suggestion to the teacher and 
the other writers. 
1. Suggestions for The Teacher of English  
The teacher can use Empirical-abductive model as one of the 
alternative model in teaching and learning process especially in teaching 
writing ability of descriptive text. Because the advantages of Empirical-
abductive model are not only to improve students’ writing ability, but also 
to increase students’ critical thinking. Besides, it will be much better to the 
teacher to enrich their experience in the teaching by using several variation 
of model to be taught to the students.  
2. Suggestions for The Next Researcher 
This research is one of the ways to improve the students’ writing 
ability. There are many methods, strategies, technique, and approaches that 
can be found and can be used to improve students’ writing ability. So the 
writers are expected to find another way to support and improve learning 
activity. 
In conclusion, the writer needs a validation from nest researcher 
that have same topic. It means that Empirical-abductive model can be used 
in the other school to know the effect in teaching writing. Also, this 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
A. Identitas Program Pendidikan, meliputi: 
 
Nama Sekolah : SMK Telkom Pekanbaru 
Mata Pelajaran   : Bahasa Inggris 
Komp. Keahlian : Semua Jurusan 
Kelas/Semester : X / I 
Tahun Pelajaran : 2019/2020 
Alokasi Waktu        : 9 x 45 Menit 
 
B.    Kompetensi Inti (KI) 
3. 
Pengetahuan 
Memahami, menerapkan, menganalisis, dan 
mengevaluasitentang pengetahuan faktual, konseptual, 
operasional dasar, dan metakognitif sesuai dengan 
bidang dan lingkup kajian/kerja (Bahasa inggris)pada 
tingkat teknis, spesifik, detil, dan kompleks, berkenaan 
dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri 
sebagai bagian dari keluarga, sekolah, dunia kerja, warga 
masyarakat nasional, regional, dan internasional. 
4. 
Keterampilan 
3.      Melaksanakan tugas spesifik dengan menggunakan alat, 
informasi, dan prosedur kerja yang lazim dilakukan serta 
memecahkan masalah sesuai dengan bidang kajian/kerja 
(Bahasa Inggris). 
Menunjukkan keterampilan menalar, mengolah, dan 
menyaji secara efektif, kreatif, produktif, kritis, mandiri, 
kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di 
sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. 
 
 
Kompetensi Dasar (KD) 
3 KD pada KI Pengetahuan 
3.4 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa 
teks deskriptif lisan dan tulis dengan memberi dan meminta informasi 
pendek dan sederhana terkait orang, benda dan tempat sesuai dengan 
konteks penggunaannya di dunia kerja. 
4 KD pada KI keterampilan 
4.4. Teks deskriptif 
4.4.1 Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, 
dan unsur kebahasaan teks deskriptif, lisan dan tulis, pendek dan 
sederhana terkait orang, benda dan tempat. 
4.4.2  Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait 
orang, benda dan tempat, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara benar dan sesuai konteks. 
 
C. Indikator Pencapaian Kompetensi (IPK) 
Indikator KD 3.4 
3.4.1 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
deskriptif sederhana terkait orang, benda dan tempat, sesuai dengan 
konteks penggunaannya di dunia kerja. 
  
Indikator KD pada KI Keterampilan 
4.4.1 Memahami makna teks tulis melalui berbagai macam strategi membaca. 
4.4.2 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait 
orang, benda dan tempat, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara benar dan sesuai konteks 
 
D. Tujuan Pembelajaran 
Siswa diharapkan mampu : 
1. Melalui penggalian informasi peserta didik Memahami fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks deskriptif sederhana terkait 
orang sesuai dengan konteks penggunaannya di dunia kerja secara 
mandiri. 
2. Melalui penggalian informasi peserta didik Memahami fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks deskriptif sederhana terkait 
benda dan tempat sesuai dengan konteks penggunaannya di dunia kerja 
secara mandiri 
3. Melalui diskusi peserta didik memahami makna teks tulis melalui berbagai 
macam strategi membaca dengan kreatif 
4. Melalui diskusi peserta didik mempraktekan menulis teks  melalui 
berbagai macam strategi membaca dengan kreatif 
5. Melalui latihan peserta didik menyusun teks deskriptif lisan pendek dan 
sederhana, terkait orang, benda dan tempat, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai 
konteks dengan komunikatif. 
6. Melalui latihan peserta didik menyusun teks deskriptif tulisan pendek dan 
sederhana, terkait orang, benda dan tempat, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai 
konteks dengan komunikatif. 
 
E. Materi Pembelajaran 
1. Definition of Descriptive text  
2. The purpose of descriptive text  
3. Generic structure  
4. The Language Feature of Descriptive Text 
 
 
F. Pendekatan ,Model dan Metode 
 Pendekatan : Scientific Approach 
 Model        : Discovery Learning 
 Metode      : Diskusi 
 
G. Rancangan Pembelajaran 
1. Pertemuan Kesatu:**)  
 Pendahuluan/Kegiatan Awal 13 menit)  
- Memberikan salam dan berdoa. (Menumbuhkan karakter relegius) 
- Mengkondisikan kelas dan pembiasaan. (Menumbuhkan karakter 
disiplin)  
- Mengajukan pertanyaan-pertanyaan tentang materi yang berhungan 
dengan Kompetensi Dasar (Apersepsi). 
 
 Kegiatan Inti (102 menit)  
- Peserta didik  memperhatikan Gambar  yang diberikan guru. 
- Peserta didik bertanya jawab tentang deskripsi bangunan. 
Bersejarah(candi muara takus) 
- Peserta didik duduk berkelompok (satu kelompok terdiri dari 3 
orang). 
- Sebelum membaca teks bacaan peserta didik diminta membaca 
pertanyaan diatas teks yaitu what do you thing about the place 
- Peserta didikdiminta untuk membandingkan teks 1 dan teks 2 
 
 Penutup (20 menit) 
- Melakukan umpan balik kepada Peserta didik 
- Menindaklanjuti dengan sejumlah pertanyaan. 
 
2. Pertemuan Kesatu:**)  
 Pendahuluan/Kegiatan Awal 13 menit)  
- Memberikan salam dan berdoa. (Menumbuhkan karakter relegius) 
- Mengkondisikan kelas dan pembiasaan. (Menumbuhkan karakter 
disiplin)  
- Mengajukan pertanyaan-pertanyaan tentang materi yang berhungan 
dengan Kompetensi Dasar (Apersepsi). 
 
 Kegiatan Inti (102 menit)  
- Peserta didik membaca dan memahami teks 1 dan 2 dengan baik. 
- Peserta didik mencari ide pokok ada teks 1 dan teks2. 
-  Peserta didik di minta mencari persamaan dan perbedaan antara 
dua teks tersebut. 
- Peserta didik dipersilahkan secara berkelompok untuk 
mendemostrasikan hasil diskusi mereka. 
- Peserta didik membandingkan hasil diskusi dengan kelompok lain 
 
 
 Penutup (20 menit) 
- Melakukan umpan balik kepada Peserta didik 
- Menindaklanjuti dengan sejumlah pertanyaan. 
 
3. Pertemuan Kesatu:**)  
 Pendahuluan/Kegiatan Awal 13 menit)  
- Memberikan salam dan berdoa. (Menumbuhkan karakter relegius) 
- Mengkondisikan kelas dan pembiasaan. (Menumbuhkan karakter 
disiplin)  
- Mengajukan pertanyaan-pertanyaan tentang materi yang berhungan 
dengan Kompetensi Dasar (Apersepsi). 
 
 Kegiatan Inti (102 menit) 
- Guru mempersilahkan siswa secara berkelompok untuk membuat 
kesimpulan mengenai materi yang dikaji. 
-   Siswa secara berkelompok membuat kesimpulan terhadap materi 
yang dikaji dan menuliskannya dalam lembar notulensi. 
 Penutup (20 menit) 
- Melakukan umpan balik kepada Peserta didik 
- Menindaklanjuti dengan sejumlah pertanyaan. 
- Penugasan Terstruktur (PT): 
- Menentukan masalah kontekstual yang berkaitan dengan 
descriptive. (yang disiapkan guru). 
 
H. Alat/Bahan dan Media Pembelajaran 
 Media     : Slide Power Point 
 Alat        : Whiteboard, marker, Laptop, Projector 
 Bahan    : - 
 
I. Sumber Belajar 
 Buku teks pelajaran 
 Internet 
 
J.  Alat/Media/Sumber  
a. Alat Pembelajaran     : Papan tulis  
b. Media Pembelajaran  : Gambar 










K. Penilaian Proses dan Hasil Belajar 
Bentuk :  
         Penilaian pengetahuan  : Tes tertulis uraian  
 
Writing Rubric Assessment 
 
Name:      Class/Number:  
No 
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Pekanbaru,  Oktober 2019 
 
Mengetahui,        










RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
A. Identitas Program Pendidikan, meliputi: 
 
Nama Sekolah     : SMK Telkom Pekanbaru 
Mata Pelajaran   : Bahasa Inggris 
Komp. Keahlian : Semua Jurusan 
Kelas/Semester : X / I 
Tahun Pelajaran : 2019/2020 
Alokasi Waktu    : 9 x 45 Menit 
 
B.    Kompetensi Inti (KI) 
3. 
Pengetahuan 
Memahami, menerapkan, menganalisis, dan 
mengevaluasitentang pengetahuan faktual, konseptual, 
operasional dasar, dan metakognitif sesuai dengan 
bidang dan lingkup kajian/kerja (Bahasa inggris)pada 
tingkat teknis, spesifik, detil, dan kompleks, berkenaan 
dengan ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dalam konteks pengembangan potensi diri 
sebagai bagian dari keluarga, sekolah, dunia kerja, warga 
masyarakat nasional, regional, dan internasional. 
4. 
Keterampilan 
3.      Melaksanakan tugas spesifik dengan menggunakan alat, 
informasi, dan prosedur kerja yang lazim dilakukan serta 
memecahkan masalah sesuai dengan bidang kajian/kerja 
(Bahasa Inggris). 
Menunjukkan keterampilan menalar, mengolah, dan 
menyaji secara efektif, kreatif, produktif, kritis, mandiri, 
kolaboratif, komunikatif, dan solutif dalam ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di 
sekolah, serta mampu melaksanakan tugas spesifik di 
bawah pengawasan langsung. 
 
 
Kompetensi Dasar (KD) 
3 KD pada KI Pengetahuan 
3.4 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan beberapa 
teks deskriptif lisan dan tulis dengan memberi dan meminta informasi 
pendek dan sederhana terkait orang, benda dan tempat sesuai dengan 
konteks penggunaannya di dunia kerja. 
4 KD pada KI keterampilan 
4.4. Teks deskriptif 
4.4.1 Menangkap makna secara kontekstual terkait fungsi sosial, struktur teks, 
dan unsur kebahasaan teks deskriptif, lisan dan tulis, pendek dan 
sederhana terkait orang, benda dan tempat. 
4.4.2  Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait 
orang, benda dan tempat, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara benar dan sesuai konteks. 
 
C. Indikator Pencapaian Kompetensi (IPK) 
Indikator KD 3.4 
3.4.1 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari teks 
deskriptif sederhana terkait orang, benda dan tempat, sesuai dengan 
konteks penggunaannya di dunia kerja. 
  
Indikator KD pada KI Keterampilan 
4.4.1 Memahami makna teks tulis melalui berbagai macam strategi membaca. 
4.4.2 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, terkait 
orang, benda dan tempat, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara benar dan sesuai konteks 
 
D. Tujuan Pembelajaran 
Siswa diharapkan mampu : 
1. Melalui penggalian informasi peserta didik Memahami fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks deskriptif sederhana terkait 
orang sesuai dengan konteks penggunaannya di dunia kerja secara 
mandiri. 
2. Melalui penggalian informasi peserta didik Memahami fungsi sosial, 
struktur teks, dan unsur kebahasaan dari teks deskriptif sederhana terkait 
benda dan tempat sesuai dengan konteks penggunaannya di dunia kerja 
secara mandiri 
3. Melalui diskusi peserta didik memahami makna teks tulis melalui berbagai 
macam strategi membaca dengan kreatif 
4. Melalui diskusi peserta didik mempraktekan menulis teks  melalui 
berbagai macam strategi membaca dengan kreatif 
5. Melalui latihan peserta didik menyusun teks deskriptif lisan pendek dan 
sederhana, terkait orang, benda dan tempat, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai 
konteks dengan komunikatif. 
6. Melalui latihan peserta didik menyusun teks deskriptif tulisan pendek dan 
sederhana, terkait orang, benda dan tempat, dengan memperhatikan fungsi 
sosial, struktur teks, dan unsur kebahasaan, secara benar dan sesuai 
konteks dengan komunikatif. 
 
E. Materi Pembelajaran 
1. Definition of Descriptive text  
2. The purpose of descriptive text  
3. Generic structure  
4. The Language Feature of Descriptive Text 
 
 
F. Pendekatan ,Model dan Metode 
 Pendekatan : Scientific Approach 
 Model        : Empirical-Abductive 
 Metode      : Diskusi 
 
G. Rancangan Pembelajaran 
1. Pertemuan Kesatu:**)  
 Pendahuluan/Kegiatan Awal 13 menit)  
- Memberikan salam dan berdoa. (Menumbuhkan karakter relegius) 
- Mengkondisikan kelas dan pembiasaan. (Menumbuhkan karakter 
disiplin)  
- Mengajukan pertanyaan-pertanyaan tentang materi yang berhungan 
dengan Kompetensi Dasar (Apersepsi). 
 
 Kegiatan Inti (102 menit)  
- Peserta didik  memperhatikan Gambar  yang diberikan guru. 
- Peserta didik bertanya jawab tentang deskripsi bangunan. 
Bersejarah(candi Borobudur, Candi Prambanan,etc) 
- Fase Eksplorasi: Guru mengajukan pertanyaan deskriptif, seperti : 
What you can see in the picture? ; who know what the name of the 
picture? Where is the picture located?, etc 
- Siswa mengumpulkan data untuk menjawab pertanyaan deskripif 
dan menuliskannya di papan tulis 
- Setelah pertanyaan deskriptif di jawab, guru mengajukan 
pertanyaan kausal, seperti ; can you tell what’s in the picture?; how 
do you the sequence describe form the picture historical place?;etc 
- Siswa menjawab pertanyaan kausal 
- Fase pengenalan konsep : guru meluruskan konsep yang sudah 
ditemukan siswa dan mengenalkan konsep baru dari descriptive 
teks dengan cara menghubungkan dengan hasil temuan siswa pada 
tahap eksplorasi, mulai dari function, generic structure, and 
language features. 
 
 Penutup (20 menit) 
- Memberi kesempatan pada siswa untuk bertanya tentang kegiatan 
yang baru saja dilakukan 
- Guru dan siswa bersama-sama menyimpulkan hasil pembelajaran 
materi descriptive teks. 
 
2. Pertemuan Kedua:**)  
 Pendahuluan/Kegiatan Awal 13 menit)  
- Memberikan salam dan berdoa. (Menumbuhkan karakter relegius) 
- Mengkondisikan kelas dan pembiasaan. (Menumbuhkan karakter 
disiplin)  
- Mengajukan pertanyaan-pertanyaan tentang materi yang berhungan 
dengan Kompetensi Dasar (Apersepsi). 
  Kegiatan Inti (102 menit)  
- Guru melakukan review terhadap pelajaran sebelumnya. 
- Fase aplikasi konsep : Guru memberikan tugas kepada siswa untuk 
menulis teks descriptive tentang historical place  
 
 Penutup (20 menit) 
- Guru memberikan kesempatan pada siswa untuk bertanya tentang 
kegiatan pembelajaran yang baru saja dilakukan 
 
 
H. Alat/Bahan dan Media Pembelajaran 
 Media     : Slide Power Point 
 Alat        : Whiteboard, marker, Laptop, Projector 
 Bahan    : - 
 
I. Sumber Belajar 
 Buku teks pelajaran 
 Internet 
 
J.  Alat/Media/Sumber  
a. Alat Pembelajaran     : Papan tulis  
b. Media Pembelajaran  : Gambar 
c. Sumber Pembelajaran : Internet, Kamus and Buku Bahasa Inggris  










Tes tertulis Essay 
Make Descriptive 
text about histirical 
place the topic : 




3. Siak’s Palace 
 
Pekanbaru,  Oktober 2019 
 
Mengetahui,        










SILABUS MATA PELAJARAN BAHASA INGGRIS 
 
Nama Sekolah : SMK PEKANBARU 
Bidang Keahlian : Semua Bidang keahlian 
Kompetensi Keahlian : Semua Kompetensi Keahlian 
Mata Pelajaran : BAHASA INGGRIS 
Durasi (Waktu) : 105 JP 
KI-3 (Pengetahuan) :Memahami, menerapkan, menganalisis, dan mengevaluasi tentang pengetahuan faktual, konseptual, prosedural dasar, dan 
metakognitif sesuai dengan bidang dan lingkup kajian Bahasa Inggris pada tingkat teknis, spesifik, detil, dan kompleks, berkenaan 
dengan ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dalam konteks pengembangan potensi diri sebagai bagian dari 
 keluarga, sekolah, dunia kerja, warga masyarakat nasional, regional, dan internasional. 
 
KI-4 (Keterampilan) :Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan prosedur kerja yang lazim dilakukan serta memecahkan 
masalah sesuai dengan bidang kajian Bahasa Inggris.Menampilkan kinerja di bawah bimbingan dengan mutu dan kuantitas yang 
terukur sesuai dengan standar kompetensi kerja.Menunjukkan keterampilan menalar, mengolah, dan menyaji secara efektif, kreatif, 
produktif, kritis, mandiri, kolaboratif, komunikatif, dan solutif dalam ranah abstrak terkait dengan pengembangan dari yang 
dipelajarinya di sekolah, serta mampu melaksanakan tugas spesifik di bawah pengawasan langsung.Menunjukkan keterampilan 
mempersepsi, kesiapan, meniru, membiasakan, gerak mahir, menjadikan gerak alami dalam ranah konkret terkait dengan 















Kegiatan Pembelajaran Penilaian 
1 2 3 4 5 6 
3.1 Menerapkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional lisan 
dan tulis yang melibatkan 
tindakan memberi dan 
meminta informasi 
terkait jati diri dan 
hubungan keluarga, 
sesuai dengan konteks 
penggunaannya.  
 
4.1 Menyusun teks interaksi 
transaksional lisan dan tulis 
pendek dan sederhana 
yang melibatkan tindakan 
memberi dan meminta 
informasi terkait jati diri, 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan yang 




3.1.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dalam 
teks mengenai jati diri dan 
hubungan keluarga 
 
3.1.2 Membedakan fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari ungkapan 
meminta dan memberi 
informasi  mengenai jati diri 
dan hubungan keluarga 
formal dan tidak formal 
 
 
4.1.1  Menyusun teks lisan dan 
tulis mengenai jati diri dan 
hubungan keluarga dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai dengan 
konteks penggunaan 
 
4.1.2 Meminta informasi mengenai 
jati diri dan hubungan 
keluarga dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
Teks lisan dan tulis 
tentang menanyakan 
dan memaparkan jati 
diri dan hubungan 
keluarga 
 
a. Fungsi Sosial: 
Untuk memperkenalkan dan 
menyebutkan identitas diri 
dan hubungan keluarga 
dan untuk 
mengembangkan 
komunikasi dan menjalin 
hubungan interpersonal 
dengan yang lain 
 
b. Struktur Teks: 
- Ungkapan Pembuka 
- Ungkapan pertukaran 
informasitentang jati diri: 
 May I know your 
name, please? 
 What is your address? 
 My name is Ali. 
 I’m a worker. 
 I have two sisters and 
no brother. 
6 1. Mengamati teks tulis dan 




membedakan) fungsi sosial, 
struktur teks dan unsur 
kebahasaan yang terdapat 
dalamtekstentang  jati diri 
dan keluarga; 
3. Dalam kelompok, 
mengumpulkan data 
mengenai fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari ungkapan 
meminta dan memberi 
informasi tentang  jati diri 




sosial, struktur teks dan 
unsur kebahasaan dari 
berbagai ungkapan tentang  
a. Pengetahua
n: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
- Kinerja 
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tepat sesuai dengan 
konteks penggunaan 
4.1.3 Memberi informasi 
mengenai jati diri dan 
hubungan keluarga dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai dengan 
konteks penggunaan 
 I like cooking and 
watching movies. 
- Ungkapan Penutup 
 
c. Unsur kebahasaan: 
- Kosakata terkait jati diri 
dan hubungan keluarga: 
name, address, age, 
education, job, family, dll 
- Tata bahasa: 
 Pronouns (subjective, 
objective, possessive, 
adjectives) 
 Simple Present Tense 
 Linking verbs 
- Ejaan dan tanda baca 
yang jelas, rapi dan tepat 
- Ucapan, tekanan kata & 





jati diri dan hubungan 
keluarga 
5. Menerapkan penggunaan 
fungsi sosial, struktur teks 
dan unsur kebahasaan dari 
ungkapan jati diri dan 
hubungan keluarga ke 
dalam latihan lisan dan tulis 
dengan tepat sesuai dengan 
konteks penggunaan 
6. Menyusun teks lisan dan 
tulis tentang meminta dan 
memberi informasi tentang 
jati diri dan hubungan 
keluarga dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai konteks 
penggunaan; 
7. Mengkomunikasikan teks 
tulis dan lisan  tentang jati 
diri dan hubungan keluarga 
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat 
sesuai konteks penggunaan 
3.2 Menerapkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
3.2.1 Menyusun  fungsi sosial, 
struktur teks dan unsur 
kebahasaan dalam teks tulis 
Teks lisan dan tulis 
tentang ucapan selamat 
6 1. Mengamati  teks tulis dan 
lisan tentang mengucapkan 
a. Pengetahu
an: 
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interaksi interpersonal lisan 









4.2 Menyusun teks interaksi 
interpersonal lisan dan tulis 
sederhana yang melibatkan 
tindakan memberikan 
ucapan selamat bersayap 
(extended), dan responnya 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan yang 
benar dan sesuai konteks. 
dan lisan mengenai 
ungkapan memberikan 
selamat 
3.2.2 Membedakan ungkapan 
memberikan selamat yang 





4.2.1  Menyusun teks lisan dan 
tertulis mengenai ungkapan 
mengucapkan selamat 
4.2.2 Memberi ucapan selamat  
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat 
sesuai dengan konteks 
penggunaan 
 
4.2.3 Merespon ucapan  selamat 
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat 




a. Fungsi sosial: 
Untuk memberi ucapan 
selamatdan untuk menjaga 
hubungan interpersonal  
dengan yang lain 
 
b. Struktur Teks: 
- Ungkapan pembuka 
- Ungkapan pertukaran 
informasi tentang ucapan 
selamat : 
 Excellent!  
 You really did it well, 
Ali! 
 I’m so proud of you. 
 
- Ungkapan merespon: 
 Thank you. 
 That’s very kind of 
you. 
 
c. Unsur Bahasa: 
- Kosakata: yang terkait 
dengan topik 
- Grammar: 
 Adjective: great, 
fantastic, awesome. 
 Simple Present Tense 
selamat dan responnya; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari 
ungkapanmemberikan ucapan 
selamat dan responnya yang 
terdapat dalam teks; 
3. Dalam kelompok, 
mengumpulkan data 
mengenai fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari ungkapan 
memberikan ucapan selamat 
dan responnya; 
4. Mendiskusikan, membedakan 
dan mengelompokkan  fungsi 
sosial, struktur teks dan unsur 
kebahasaan  dari ungkapan-
ungkapan tentang  
memberikan ucapan selamat 
dan responnya; 
5. Menerapkan penggunaan 
ucapan selamat dan 
responnya dalam latihan lisan 
dan tertulis dengan tepat 
sesuai dengan konteks 
penggunaan 
6. Menyusun teks lisan dan tulis 
tentang mengucapkan 
- Tes lisan 
- Penugasan  
- Kinerja 
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 Simple Past Tense 
- Ejaan dan tanda baca 
yang jelas, rapi dan tepat 
- Ucapan, tekanan kata 





selamat dan responnya;  
7. Mengkomunikasikan teks tulis 
dan lisan  tentang ucapan 
selamat dan responnya 
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat sesuai 
konteks penggunaan 
3.3 Menerapkan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan teks 
interaksi transaksional lisan 
dan tulis yang melibatkan 
tindakan memberi dan 
meminta informasi terkait 





kebahasaan be going to, 
would like to) 
 
4.3  Menyusun teks 
interaksi transaksional lisan 
dan tulis pendek dan 
sederhana yang melibatkan 
tindakan memberi dan 
meminta informasi terkait 
niat melakukan suatu 
tindakan/kegiatan, 
dengan memperhatikan 
3.3.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dalam 
teks mengenai niat 
melakukan sesuatu 
tindakan/kegiatan 
3.3.2 Membedakan makna, fungsi 
sosial, struktur teks dan 
unsur kebahasaan dari 
berbagai ungkapan 





4.3.1  Menyusun teks lisan dan 
tertulis mengenai niat 
melakukan sesuatu 
tindakan/kegiatan dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai dengan konteks 
Teks lisan dan tulis 
tentang niat melakukan 
sesuatu tidakan/kegiatan 
 
a. Fungsi sosial: 
    Untuk menanyakan dan 
menyatakan niat/rencana 
melakukan sesuatu 
tindakan/kegiatan dan  
untuk mengembangkan 
komunikasi dan hubungan 
interpersonal dengan yang 
lain 
 
b. Struktur Teks: 
- Ungkapan pembuka 
- Ungkapan pertukaran 
informasi tentang niat 
melakukan sesuatu: 
 I’m going to continue 
6 1. Mengamati  teks lisan dan 
tulis tentang niat melakukan 
sesuatu tindakan/kegiatan 
2. Menganalisisfungsi sosial, 
struktur teks dan unsur 
kebahasaan dari  ungkapan 
tentang  niat melakukan 
sesuatu tindakan/kegiatan 
yang terdapat dalam teks 
3. Dalam kelompok, 
mengumpulkan data tentang 
fungsi sosial, struktur teks 
dan unsur kebahasaandari 





struktur teks dan unsur 
a. Pengetahu
an: 
- Tes tertulis 
- Tes lisan 
- Penugasan  
- Kinerja 
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fungsi sosial, struktur teks, 
dan unsur kebahasaan yang 
benar dan sesuai konteks 
penggunaannya. 
penggunaan 
4.3.2 Mengkomunikasikan secara 




struktur teks dan unsur 
kebahasaan yang tepat 
sesuai dengan konteks 
penggunaan 
 
my study abroad. 
 I’d like to tell you my 
educational 
background. 
 I will tell you about 
my new job in 
Jakarta. 
- Ungkapan penutup 
 
c. Unsur Bahasa: 
- Kosakata  yang terkait 
dengan topik 
- Tata Bahasa: 
 Future Tense 
 Modal 
(Would like to,  will,  
be going to) 
- Ejaan dan tanda baca 
yang jelas, rapi dan tepat 
- Ucapan, tekanan kata & 






kebahasaan dari ungkapan 
niat melakukan sesuatu 
tindakan/kegiatan; 
5. Menerapkan penggunaan 
fungsi sosial, struktur teks 
dan unsur kebahasaan dari 
ungkapan niat melakukan 
sesuatu  ke dalam latihan 
lisan dan tertulis dengan tepat 
sesuai dengan konteks 
penggunaan; 
6. Menyusun teks lisan dan tulis 
tentang niat melakukan 
sesuatu tindakan/kegiatan 
dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat sesuai 
konteks penggunaan;  
7. Mengkomunikasikan 
ungkapan mengenai niat 
melakukan sesuatu 
tindakan/kegiatan dengan 
menggunakan struktur teks 
dan unsur bahasa yang tepat 
sesuai konteks penggunaan 
3.4 Membedakan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan beberapa 
3.4.1 Mengidentifikasi  fungsi 
sosial, struktur teks dan 
unsur kebahasaan dalam 
Teks deskriptif lisan dan 
tulis tentang orang, benda 
dan tempat 
12 1. Mengamati  teks lisan 
dan tulis tentang  teks 
a. Pengetahu
an: 
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teks deskriptif lisan dan 
tulis dengan memberi dan 
meminta informasi pendek 
dan sederhana terkait 
orang, benda dan 
tempat sesuai dengan 
konteks penggunaannya. 
 




fungsi sosial, struktur 
teks, dan unsur 
kebahasaan teks 
deskriptif, lisan dan 
tulis, pendek dan 
sederhana terkait 
orang, benda dan 
tempat. 
4.4.2  Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, terkait 
orang, benda dan 
tempat, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan, 
secara benar dan 
sesuai konteks 
teks deskriptif terkait orang, 
benda dan tempat sesuai 
dengan konteks 
penggunaannya. 
3.4.2 Membedakan  fungsi sosial, 
struktur teks dan unsur 
kebahasaan dari berbagai 
teks deskriptif terkait orang, 
benda dan tempat sesuai 
dengan konteks 
penggunaannya. 
4.4.1  Menyusun teks  tulis dan 
lisan mengenai deskriptif 
sederhana terkait orang, 
benda dan tempat dengan 
menggunakan struktur teks 
dan unsur kebahasaan  
yang tepat sesuai dengan 
konteks penggunaannya. 
4.4.2 Mengkomunikasikan secara 
lisan dan tulis teks deskriptif 
terkait orang, bendadengan 
menggunakan struktur teks 
dan unsur kebahasaan  




a. Fungsi sosial: 
Untuk mendeskripsikan 




dengan yang lain 
 





c. Unsur Kebahasaan: 
- Kosakata yang terkait 
dengan topik 
- Grammar: 
 Noun phrase 
 Adjective 
 Simple Present Tenses 
 Linking verbs 
- Ejaan dan tanda baca 
yang jelas dan rapi.  
- Ucapan, tekanan kata&  
intonasi yang tepat  
ketika mempresentasikan 
secara lisan  
 
deskripsif  terkait orang, 
benda dan tempat; 
2. Menganalisisfungsi 
sosial, struktur teks dan 
unsur kebahasaan yang 
terdapat dalam teks 
deskriptif terkait orang, 
benda dan tempat; 
3. Mengumpulkan data 
mengenaifungsi sosial, 
struktur teks dan unsur 
kebahasaan dariteks 
deskriptif terkait orang, 
benda dan tempat 
4. Mendiskusikan dan 
menganalisis fungsi 
sosial, struktur teks dan 
unsur kebahasaan 
dalam teks deskritifi 




sosial, struktur teks dan 
unsur kebahasaan 
dalam teks deskriptif 
terkait orang, bendadan 
tempat ke dalam latihan 
lisan dan tulis dengan 
- Tes lisan 
- Penugasan  
- Kinerja 
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 tepat sesuai dengan 
konteks penggunaan; 
6. Menyusun teks lisan dan 
tulis tentang teks 
deskriptif  terkait orang, 
benda dan tempat 
dengan menggunakan 
struktur teks dan unsur 




secara lisan dan tulis 
ungkapan mengenai 
teks deskriptif  terkait 
orang, benda dan 
tempat dengan 
menggunakan struktur 
teks dan unsur 
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